
 
 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

How we judge pupils’ progress: starting points, 

expectations, rates of progress, benchmarks, targets. 

 

 
 

 

 

 

 

 

 

 

StAPPS 
St.Luke’s Assessing Pupil Progres 

Our New system for Assessing Pupils’ 
Progress 

St. Luke’s School 
SPECIAL EDUCATIONAL NEEDS 
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Let’s begin with what’s 
Important 
We regularly talk with the children, parents and professionals about what matters in learning for our 
pupils with special educational needs.  Our curriculum (what the children learn about) is informed by 
their needs now and for their futures. 

Hopes and expectations differ for individuals, however there is a general consensus about: 

 Being happy children 

 Being happy in adulthood 

 Developing as much independence as possible 

 Learning relevant skills and information 

 The ability to thrive on a personal level in our mainstream world 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

“To be able to look after 
himself, getting the extra help 

when he needs it.” 

“Health and happiness – 
where she has as much 

control of this as 
possible…” 

“Having enough money for a 
pint at the end of the week 
and a job he takes pride in.” 

“Getting on with 
others and being part 

of a team.” 

“That he believes in himself 
enough not to feel bullied or 

pressured at home or in work.” 



What’s on the horizon? 
 

Young people with SEND at 16-18yrs: 
88% of pupils with a statement were in a sustained education destination.  100% of St. Luke’s pupils 
access college after Year 11, though we are challenging the notion that college is right for everyone.  We 
are seeking to provide the education for work-related learning post-16 and from 2018 will have an 
onsite college and school placement for Year 12 students at St.Luke’s School. 

 

And in the workplace: 
Sadly, the national picture for people with SEND and those with cognitive disabilities in the workplace 
is very low.   We are working hard to ensure we support our school leavers into the workplace with an 
evolving relevant curriculum, appropriate life skills and expanding the experience of work for all our 
pupils.  We are embarking on a programme to raise expectations of businesses to the value and skills 
of people with LDD and expand their experience of young adults with SEND, build work experience 
placements and support their teams through our an Outreach for Business programme.  
 

 
How we are seeking to 
improve our pupils’ outlook 
 
 
Our curriculum is undergoing a radical overhaul.  Learning groups at St. Luke’s School are supported 
with the same teacher and teaching assistants throughout the school day to remove unnecessary 
transitions and link learning across subject areas.   
 
Our curriculum focuses on children’s needs and functional skills. Primarily through: 

• improved communication 

• improved personal and social skills development 

• improved understanding of the skills and tools required to access information 

• improved quality of teaching and learning support 

• improved fitness and, 

• improved experience of work-related learning and functional skills 
 

Our teachers are stridently seeking to increase pupils’ confidence and skills for learning through a 
curriculum that is relevant to the individual.   

 
 
 

 



To assess learning effectively 
we need: 

 

 a system that everyone could understand 

 a system that supports pupils’ and their families’ engagement 

 to see pupils’ progress in learning 

 to evidence achievement and attainment 

 to be able to judge progress with other assessment systems 

 a system that was visual as well as numeric 

 to secure our judgements about progress with national data 
 
 

St.Luke’s has tried ‘off the peg’ 
systems of assessment 
 
The school has tried different systems of assessment, though these have not provided us with the  
appropriate systems to establish judgements on progress for pupils with cognitive disabilities. 
 
As such, we are adapting a system called CAPPS, devised at The Collett School. 
In the creation of CAPPS at The Collett School, research has been deep into the range of data on  
a national level.  Included in the data sources used were the Progression Materials, DfE’s Data 
Dashboard, Fischer Family Trust, Ofqual and RaiseOnline.  More recently, the 2017 Primary School 
Accountability measures has been used to further benchmark expectations of pupils’ progress with  
APS scores and the scaled score, with floor standards of 100 in end of KS2 testing. 
 
Interpreting national datasets is complex as they tend to group together all types of special 
educational needs for statistical purposes – some of these SEND not being cognitive disabilities  
such as SEMH. 
 
Children’s ‘primary presenting SEND need’ is what national statistics draw on for analysis. 
As we know, many of our children have complex needs with several SEND diagnoses.  
 

St. Luke’s School is … 
 A Learning Disabilities School for children with complex learning needs including Autistic Spectrum 

Disorder (ASD), Moderate Learning Disabilities (MLD) and Speech and Language Communication 
needs (SLCN).   

 A special school where 100% children have an Education, Health and Care Plan (EHCP) 

 A special school where every child has more than one learning disability diagnosis  

 Entry to our provision is determined by children working at or below the 2nd Percentile 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
2017: National Assessment     

 
 National Curriculum Levels have been disbanded – schools have been encouraged to devise their own 

systems of assessment or buy systems ‘off the peg’ 

 P-Scale Levels are expected to go, but are being used in an interim period to determine School 
Progress Scores – comparing schools’ overall progress against other schools nationally. 

 Expectations of children at 7, 11 and 16  in testing and examinations has returned to focusing on the 
ability to memorize information, rather than the application of skills 

 GCSEs have changed in content – coursework components have generally been removed, making it 
more difficult for SEND pupils with low working memories to access 

 
 

SEND  
Special Educational Needs and Disabilities 
National Statistics determine 24.2% of pupils with SEND have Moderate Learning Difficulty (MLD); this is the 
most common primary type of need overall.  For those with an EHCP/Statement, Autistic Spectrum Disorder 
(ASD) remains the most common primary type of need for pupils at 25.9%.  This statistic includes high 
functioning ASD children – not just those working at/below the 2nd percentile. 
 

 
 
At St. Luke’s, over 50% of pupils have ASD 

with cognitive disabilities.  

   EHCPs  
 

Data is collected on SEND includes pupils who do not have an Education, Health & Care Plan (EHCP) or 
Statement as well as those who do – both in mainstream and special schools. 

 
Not all children with EHCPs have cognitive disabilities; including SEND such as visual and hearing 
impairments, physical disabilities, social, emotional and mental health difficulties.  Pupils with an EHCP may 
well be underachieving as a result of such complex extrinsic factors. In addition, pupils with an EHCP often 
have additional vulnerabilities - they may have English as a second language, long absences from school, 
neglect and/or mental health difficulties. We would hope such children’s progress would rise rapidly as a 
result of supportive  measures being put in place. 
 

With great teaching many children with special needs (that are not cognitive impairments) can make 
excelled and rapid progress in line with their mainstream peers.  Those with cognitive impairments can also 
make outstanding progress, though statistically, not in line with neuro-typical learners.



Different levels of progress 
of children with SEND 

 
National statistics show that pupils with SEND do not make the same rates of progress as 
children without SEND. 
 
Further data reveals a difference between those pupils with SEND in mainstream schools and 
special schools, when measured from the same starting point.  

 
Different SEND needs are grouped together in Govt. stats 

 
 



Outcomes: Mainstream and 
Special Schools 
KS2 Starting Point: ’W’ (Working Towards National Curriculum Levels i.e. the P-Scales, 
which in turn, relate to our StAPPS phases 1 to 9) 

 
 
 

 
 
 
 
 
 

KS2 Starting Point: NC1 
 
 
 
 
 
 
 
 
 

KS2 Starting Point: NC2 

Most pupils 
working below 
the old National 
Curriculum 
Levels at the 

end of KS2 do not 
obtain a GCSE. 

 
Pupils in mainstream 
schools who start at 
National Curriculum 
Levels NC1 and 
NC2 achieve much 
higher grades than 
those in special 
schools. 
 
Possibly these pupils 
underachieve as a 
result of complex 
environmental 
factors that in turn, 
can be tackled to 
ensure rapid 
progress.  
 
However, 
mainstream also 
have a lot of children 
with low cognitive 
profiles, which is 
why we wanted to 
ensure we 
benchmarked data 
from both special 
and, mainstream 
schools. 

 
 

Key 
Red - Special School pupils’ grades 
Blue - Mainstream pupils’ grades



Actual progress used to 
determine expectations  

The tables below use data taken from Raise Online from the 2013 cohort. They show the 
number of children achieving each GCSE grade in English in relation to KS2 attainment for pupils 
in state maintained (mainstream and special schools) in England & Wales. The second table 
shows the percentage of children at each grade and those with no GCSE result. 

 



      So…StAPPS 
 

St. Luke’s Assessing 

Pupil Progress:  
A straight forward system that 

includes staff, pupils, parents 

and professionals for all 

children aged 4 to 17  

(incorporating examination  

objectives). 
 

 

StAPPS shows progress 

across all subject areas, 

including the softer skills of 

personal, social and 

emotional development,              

communication and 

movement/  kinaesthesia as 

well as areas specific to St. 

Luke’s – Learning Outside 

the Classroom. 

 

It is robust, accurate 

and evidences progress 

and attainment. It is 

used by other schools, 

college and work 

placements, making it 

functional, effective and 

helpful for the child as 

they move into 

adulthood. 

. 

 
StAPPS enables a full baseline assessment – the child’s ‘starting point’, which is        

re-examined at the end of each key stage. 

 

StAPPS is used for different purposes of assessment: 

* Formative assessment (to identify next steps) 

* Ipsative assessment (to ensure the child’s sense of achievement) and, 

* Summative assessment (to make a judgement on the standard of attainment). 



StAPPS sheets are used to track 
attainment and plot next steps 

 
 
 
 
 
 

 

This is what a StAPPS 
sheet looks like. 

 
We highlight what a child can 
do. 

 

 
 

Small and larger steps of 
learning are captured in 

“I Can” statements. 
 

In totaling these, we can gain a 
score that measures progress 

over time. 

Each pupil has a StAPPS 
sheet for each subject area. 

 
Gaps help us to know what to 
teach over time. 

 
 
 
 
 

 

The child is included in assessing their own progress. 
 

With the teacher, pupils plan their next steps of learning, 
personalised to their own needs. 

 

We share attainment and progress with parents and 
professionals to capture evidence from wider sources. 



 

StAPPS points give a 
numeric value to the “I Can” 
statements. These evidence 
what a child can do/know. 

 

 
 
 
 
 

 

Points are used to set targets - 
the number of points required 
increases for those with higher 

starting points… 
 
 
 
 
 
 
 
 
 
 

Pupils, teachers, LSAs/TAs, 
parents/carers and 

professionals can use StAPPS 
to 

chart a child’s progress to  
targeted and desired 

outcomes… 



StAPPS Phases: 
 A block of learning (skills and knowledge)  

 Higher phases include external examination objectives 

 All StAPPS Phases contain functional skills success 
criteria 

 Contains 10 ‘I Can’ statements of learning  

 Each ‘I Can’ statement is a linear step, building on 
knowledge growth with appropriate, developmental 
skills learning 

 Teaching uses age-related subject matter, 
differentiated for children according to their skills 
stage 

 

StAPPS Points 
 Each ‘I can’ statement equates to a StAPPS point 

 StAPPS points are totalled to show progress in learning 
over time 

 Differing StAPPS points targets are set for each child, 
dependent on their ‘starting point’ 

 

StAPPS Scores 
 These are totalled on a termly basis to track progress 

towards the annual target.   

 Only when a pupil shows ‘confident knowledge’ do we 
add this to the pupils’ StAPPS Score 

 In scoring, pupils need to have moved from ‘yet to score’ through ‘emerging knowledge’, 
‘secure knowledge’ to showing ‘confident knowledge’ 

 
 

 

 
 
 

10/9 ‘I can …’ 1 

10/10 ‘I can …’ 1 

Phase 11 11/1 1 

11/2 ‘I can …’ 1 

11/3 ‘I can …’ 1 

11/4 ‘I can …’ 1 

11/5 ‘I can …’ 1 

11/6 ‘I can …’ 1 

11/7 ‘I can …’ 1 

11/8 ‘I can …’ 1 

11/9 ‘I can …’ 1 

11/10 ‘I can …’  1 

Phase 12 12/1 ‘I can …’ 1 

12/2 ‘I can …’ 1 

12/3 ‘I can …’ 1 

12/4 ‘I can …’  

12/5 ‘I can …’ 1 

12/6 ‘I can …’ 1 

12/7 ‘I can …’  

12/8 ‘I can …’ 1 

12/9 ‘I can …’  

12/10 ‘I can …’  

Phase 13 13/1 ‘I can …’  

13/2 ‘I can …’  

13/3 ‘I can …’  

13/4 ‘I can …’  

13/5 ‘I can …’ 1 

13/6 ‘I can …’  

13/7 ‘I can …’  

13/8 ‘I can …’  

Confident knowledge Secure knowledge 

Emerging knowledge Yet to score 

Targets are set for each subject area (e.g. 
communication, reading, writing, PSD, 

geography, number, Learning Outside the 
Classroom, music) 

 



Using StAPPS for planning and 
differentiating teaching 
 
We use StAPPS to plot the attainment of the group.  This overview helps with the pitch and differentiation 
required in the planning for individuals and groups within the class.  Teachers identify the solid areas of 
achievement, whilst matching interventions to those pupils where highlighted. 
 

 

Confident 
knowledge 

Secure 
knowledge 

Emerging 
knowledge 
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Phase 13 13/1 ‘I can …’           
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14/4 ‘I can …’           
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Measuring school 
effectiveness (primary age) 

 

Autumn 2017 School Progress Scores 

The Government has introduced End of Key Stage One and End of Key Stage Two tests to determine the 
Progress Scores of each school.  From individual tests, they determine the quality of the provision of 
the school by comparing the progress of its pupils with schools nationally.  From 2017, the calculation 
of each schools’ performance measures include the progress of all children who have reached the end 
of KS2 regardless of whether they have been entered for national curriculum tests or disapplied from 
the curriculum. 

Progress is calculated for individual pupils solely in order to calculate the school’s overall progress 
scores. The school’s progress school is determined and published by the Government on an annual 
basis.  As such, judgements will be made about individual schools with ‘floor standards’ and ‘coasting 
schools’, though presently, will not be terms used to qualify special schools, PRUS, hospital and 
independent schools.   

StAPPS works with the new assessment requirements of schools and as such, remains a valid and 
successful means of assessing pupil progress.  Annual Progress Scores will show +/=/- progress against 
schools nationally. 

We will also continue to determine what our expected progress, good and outstanding progress looks 
like using Government statistical Transition Matrices of mainstream and special schools combined. In 
the tables below, it is evident that there is some variation between pupils’ attainment in writing and 
maths, though arguable that 90% of pupils of primary age achieve ‘expected progress’.  

 

 

 

 

 
 
 

 

As expected, pupils working from a lower starting point progress at a slower rate and achieve 
lower outcomes. Overall, 90% achieve expected progress. For a school to show overall Good 
progress, Sue Morris-King and other Ofsted inspectors determine a primary school needs to 
show 90% of pupils achieving ‘expected’ progress and circa 30% achieving better than 
expected progress. 
 
For a school to demonstrate Outstanding progress, 90% of pupils must be making expected 
progress and circa 50% of its primary aged pupils must be making better than expected 
progress 



Measuring the effectiveness of 
the school (secondary age) 

From the Transition Matrices below, it is evident that progress nationally is weaker at 
KS2-KS4 than KS1-KS2 – more so with those working at a lower level.   

 
 
 
 
Fewer pupils achieve 
‘expected 
progress’ at secondary 
level. It is worth noting for 
example that nationally, 
only 8% of pupils working 
at ‘W’ make expected 
progress. 92% fail to 
reach these expected 
progress targets. 

 
Sue Morris-King and other 
Ofsted inspectors 
determine a school 
achieving Good progress 
at secondary level, needs 
to show 70% of pupils meet 
‘expected progress’ and 
circa 25% achieve ‘better 
than expected’ progress. 

 
For a school to 
demonstrate 
Outstanding progress, 
70% of pupils must be 
making expected 
progress and circa 50% 
of its pupils at 
secondary level, must 
be making better than 
expected progress.  

 St Luke’s School Criteria: 

End of KS1 to end of KS2 
When 90% pupils meet expected progress and circa 30% achieve better than expected 
progress, then this is Good. 
When 90% pupils meet expected progress and circa 50% achieve better than expected 
progress, then this is Outstanding. 

 

End of KS2 to end of KS4 
When 70% pupils meet expected progress and circa 30% achieve better than expected 
progress, then this is Good. 
When 70% pupils meet expected progress and circa 50% achieve better than expected 
progress, then this is Outstanding.



Equivalency in levels of assessment         

See Appendices for source material 
 
 
 

Old NC

StAPPs StAPPs P- Levels

Points Phases Scale

0-10 1 P1i 0.25 - - - -

P1ii 0.5

Nov-20 2 P2i 0.75 - - - -

P2ii 1

21-30 3 P3i 1.25 - - - -

P3ii 1.5

31-40 4 P4 1.75 - - - -

41-50 5 P5 2 - - - -

51-60 6 P6 2.25 - - - -

61-70 7 P7 2.5 - - - -

71-80 8 P8 2.75 - - - -

81-90 9 - NC1c - - -

91-100 10 - NC1b - -

101-110 11 - NC1a - -

111-120 12 - 13 NC2c - -

121-130 13 - 15 NC2b 80 -

131-140 14 - 17 NC2a 83 -

141-150 15 - NC3c 87 -

151-160 16 - NC3b 90 -

161-170 17 - NC3a 93 -

171-180 18 - NC4c 97 -

181-190 19 - NC4b 100 -

191-200 20 - NC4a 103 -

201-210 21 - NC5c 107 -

211-220 22 - NC5b 110 -

221-230 23 - NC5a 113 -

231-240 24 - NC6c 117 -

241-250 25 - NC6b 120 -

251-260 26 - NC6a -

261-270 27 - NC7c -

271-280 28 - NC7b -

281-290 29 - NC7a -

NC8c

NC8b

NC8a

W

GCSE E

GCSE  D

GCSE C

GCSE 

Grade 1

GCSE 

Grade 4

Level 1 
GCSE 

Grade 2

GCSE 

Grade 3

Entry 1

Entry 2

Entry 3

GCSE G

GCSE F

GCSE U

Level 2
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New 
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Govt. 
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Level 
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Quals.



Interventions supporting progress 

The table below identifies the school’s ‘waves’ of intervention. When pupils are not on track to achieve 
Expected Progress, or, it is identified that a child requires some additional support to make more rapid 
progress, interventions determined by teachers, families and specialist professionals are put in place. The 
effectiveness of these are tracked for each child/ cohort of pupils - specifically those who form vulnerable 
groups in our setting, such as children who access Free School Meals, Children Looked After, Adopted 
children and those with care plans as well as the nationally determined groups including different SEND. 

 

Wave 1 
Universal 

Wave 2 
Targeted 

Wave 3 
Specialist 

Special Educational Needs & 

Disabilitites (SEND) environment with 

qualified, professional staff 

SEND environment with 

qualified, professional staff  with 

additional interventions 

SEND environment with qualified, 

professional staff and additional 

support from external agencies 

1:5 adult:child ratio, with some 1:1 1:3  adult:child ratio with some 1:1 1:1 adult:child ratio much of the time 

Hertfordshire Steps (StepOn) 

behaviours for learning support 

StepUp behaviours for learning 

support with behaviour interventions 

mapped over time. Hive staff support 

Behaviour Plan that includes external 

behaviour interventionist support. 

Extensive Hive staff support 

Personalised curriculum, specific to 

needs of the group, differentiated for 

each child 

Differentiated curriculum with 

identified access to interventions, with 

additional support 

Differentiated, bespoke curriculum for 

the period of intervention with The 

Hive ongoing support 

Personalised exam pathway Personalised exam pathway Personalised exam pathway with 
access arrangements 

ASD and Learning Difficulties 

resources enhanced with teaching 

strategies including Makaton, PECS, 

TEACCH and Sensory provision 

Bespoke teaching strategies and 

resources including PECS, TEACCH 

Makaton and Sensory diet with 

internal specialist support 

Personalised resources and 

outcomes determined and 

benchmarked with external specialist 

professional support 

Sensory provision and augmented 

communication where required 

Sensory Diet with programmes 

overseen by specialists in The Hive 

Sensory Diet with additional specialist 

support from Occupational Therapists 

1:1 support within the group to access 

the curriculum 

Personalised learning programme 

with specific interventions targeted to 

make at least Expected Progress. 

Access to class curriculum 

1:1 teaching and bespoke programme 

of intervention work, with the intention 

of returning to the group over a 

planned period of time 

Speech and Language targets 

incorporated into class provision 

Speech and Language Therapist 

group work 

Speech and Language Therapist 1:1 

Vigilance and awareness of children’s 

individual and family needs 

Families First involvement/ Social 

Services advice 

Social Services interventions, with 

care plans 

EHCP requirements and 

recommendations incorporated into 

learning provision 

Additional and specific Educational 

Psychologist observations and 

discussion to improve access to 

learning 

Education Psychologist Observation/ 

tests to establish further strategies, or 

type of placement 

In class informal assessment and 

referral where appropriate 

Occupational Therapist observation 

and discussion 

Occupational Therapist direct 

interventions 

Extensive pastoral provision as 

standard 

1:1 school counseling Psychotherapy 

1:1 support with issues Group therapy sessions 1:1 therapies 

The Hive monitoring Educational Psychologist assessment Challenging Behaviours Team 

interventions 



How we will share pupils’ progress 
 

 Being mindful of Data Protection, we will share your child’s progress with you at Parents’ Evenings and in our 
reporting to parents. 

 StAPPS progress rates are shared within the school by professionals to determine rates of progress, expected 
progress and the determination of interventions to support increased progression in learning. 

 Professionals working with the school, including Education Psychologists, Special Needs Team in county and, 
Speech and Language/ Occupational Therapists will also find the data on your child’s progress supportive of 
interventions and their own assessments. 

 We would also intend to share data on your child’s progress with Connexions and next destination 
employers/ college professionals. 

 Further information on what and how we share data on your child can be accessed through our website. 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

stlukes.herts.sch.uk 

admin@stlukes.herts.sch.uk 
 
 
 
 

This document is available in larger print on request. 
 
 
 
 



 
 
 
 
 

  Appendices 

 
 
 
 
 
 
 
 
 
What’s on the horizon? 
Young people with SEND at 16: 
88% of pupils with a statement were in a sustained education destination compared to 82% of pupils 
with SEND without statements and 92% of those without SEND.  
 

And at 17 Years Old: 
82% of young people with SEND access further training at 17/18 years old  
 
 
 
 
 
 
 
 
 
 

 
 

And in the workplace: 
In 2016, less than 6.0% of adults with learning disabilities aged 18-64 who are receiving support from 
social services, were in paid employment. 

 
 
 
 
 



 
 
 
 

 
82% of young people with SEND access further training at 17/18 years old but only 6% of SEND adults 
are employed.  We are working hard to improve these statistics for our leavers and those with SEND 
in our area. 

2017: National Assessment Measures 
 

All schools must publish the pupils’ outcomes and, are now listed in terms of these outcomes:  

 

 

 
 
 
 
 
 

EHCPs & Statements  
Data of children with Special Educational Needs and Disabilities (SEND) with Education Health Care Plans 
(EHCPs) is compared to SEND children without an EHCP/Statement.  Sometimes progress between 
mainstream schools with those of children in special needs schools can present a mistaken sense of direct 
comparison as there are some counties where children with SEND are in special schools, but do not have 
an EHCP/Statement.  (In Hertfordshire, 100% of pupils in special schools have an EHCP/Statement.) 

 

National Statistics: 

 
 
 

The Collett School compared with National Data (all schools – private , grammar, comprehensive 
etc.) 

Attainment and Progress  2015-2016 St Luke’s School National Data 

% achieving expected standard y1 phonics 0% 81% 

% achieving expected standard y2 phonics 0% 91% 

% working at expected standard: maths 0% 73% 

% working at expected standard: reading 0% 74% 

% working at expected standard: writing 0% 65% 

% achieving expected standard Reading, writing, maths 0% 53% 

Progress 8 Score overall 0.0 0.0 

% A*-C in both English and Maths GCSE 0% 62.0% 

% achieving English Baccaluareate overall 0% 24.0% 

% going to sustained education/employment 100% 94.% 

% pupils entered in EBacc English pillar 5% 98% 

% A*-G in EBacc English Pillar 1% 95% 

% A*-G in Ebacc Maths Pillar 1% 94% 

% going to sustained education/ employment 100% 94% 

% in education 2 terms after KS4 90% 90% 

% in employment 2 terms after KS4 0% 3% 



Table 9

Special schools: types of provision for which schools have been approved (1)(2)

January 2016

England

Number of 

state-funded 

special 

schools (1)

Number of non-

maintained 

special 

schools

Total

Specific Learning Difficulty 272 28 300

Moderate Learning Difficulty 506 25 531

Severe Learning Difficulty 537 19 556

Profound & Multiple Learning Difficulty 431 16 447

Social, Emotional and Mental Health (3) 286 20 306

Speech, Language and Communication Need 456 33 489

Hearing Impairment 354 18 372

Visual Impairment 358 14 372

Multi-Sensory Impairment 283 14 297

Physical Disability 358 14 372

Autistic Spectrum Disorder 620 34 654

Other 272 19 291

(1) Excludes general hospital schools.

(2) A school may be approved for more than one type of provision.

Source: School Census

(3) The type of need Social, Emotional and Mental Health was introduced in 2015 and type of need 

Behavioural, Emotional and Social Difficulties was removed. The new need type is not expected to be 

a direct replacement for the previous type.

 
How many children? 

 
 
 
 

 
 
 
 
 
236,805 pupils have a statement or EHC plan. This is an increase of 640 since 2015, but remains equal to 2.8% of the 
total pupil population. The percentage of pupils with statement or EHC plans has remained constant since 2007. 

 
 

 

SEND  
There are 1,039 state-funded and  

non-maintained special schools in England.  
 
 
 
 
 

 

Children Looked After with SEND: 
Prevalence: 60.5% of Looked After Children (LAC – known as CLA in Hertfordshire) had a special 
educational need in 2014/15, which consists of 27.6% with a statement or EHC plan and 32.9% with SEN 
support. This compares to 50.2% of children in need with SEN and 15.4% of all children with SEN.  The most 
common type of need for looked after children was ‘Social, Emotional and Mental Health’ – 37.8% of LAC 

SEND pupils without an 
EHCP/ Statement 
991,901 children 
(11.6%)  

 



with a statement or EHCP had this type of need compared to 12.7% of all children with a statement or 
EHCP 

 

Early Years Foundation Stage Profile (EYFSP)  
21% of pupils with SEN achieved a good level of development in 2014/15; this is 50 percentage points 
lower than pupils without SEN (71%).  

Phonics screening check  
The attainment gap in 2014/15 was 44 percentage points with 39% of pupils with SEN meeting the 
required standard compared to 83% of pupils with no SEN.  

Key Stage 1  
Pupils with SEN performed significantly lower than pupils without SEN in 2014/15 and the attainment gap 
has widened in some subjects (mathematics and science). The gap is largest in writing (creative skills 
required and greater reliance on memory) (44 percentage points), and smallest in mathematics 
(mechanical skills required) (31 percentage points).  

Key Stage 2  
39% of pupils with SEN achieved the expected level in reading, writing and mathematics in 2014/15 
compared to 90% of those with no SEN.  

Key Stage 4  
In 2014/15, 20.0% of pupils with SEN achieved 5+ GCSEs at A*-C or equivalent including English and 
mathematics, 44.2 percentage points lower than those with no SEN (64.2%). Note that due to reforms 
introduced in 2014 data is not comparable to earlier years. 
 
Pupils with hearing or visual impairments were the most likely to make the expected progress. Those with 
profound and multiple learning difficulties were least likely to make the expected progress. 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
Historically, pupils were more likely to make, what was,  expected progress (two levels of NC progress) in 
English than mathematics. For English the gap between those with no SEND and those with SEND without a 
statement was 20.6 percentage points; and for those with a statement was 45.8 percentage points.  
 
For mathematics the gap between those with no SEND and those with SEND without a statement was 30.0 
percentage points; and for those with a statement was 51.3 percentage points.  
 
Pupils with visual impairments were the most likely to make the expected progress in English (65.5%) and 
those with hearing impairments were more likely to make the expected progress in mathematics (60.2%). 
Those with Profound and Multiple Learning Difficulties (PMLD) were least likely to make the expected 
progress in English (3.2%) and those with severe learning difficulties were least likely to make the 
expected progress in mathematics (2.0%). 
 

Destinations  
National Statistics Data: After Key Stage 5 - young people who took A levels/level 3 qualifications  
49% of pupils with SEN in schools progressed to Higher Education compared to 59% of those without SEN.   
34% of those with Learning Difficulty or Disability (LDD) in colleges progressed to Higher Education 
compared to 40% of those without LDD (2013/14 destinations). 



 
From this data, it is clear that the definition of SEND is broad. 
 

Accommodation status for adults with learning disabilities  
In 2014-15, 73.3% of adults with learning disabilities aged 18-64 who are receiving support from social 
services lived in their own home or with families, compared to 74.9% in the previous year (although the 
data collection system changed in 2014-15 which means time series comparisons should only be made 
with caution). 
Attendance 
7.7% of sessions were missed for pupils with statements or EHC plans in 2014/15 compared to 6.2% for 
pupils on SEN support and 4.2% for pupils without SEN.  
 
11.6% of pupils with statements or EHC plans were persistent absentees in 2014/15 compared to 7.3% for 
pupils on SEN support and 2.8% for pupils without SEN. Pupils with primary SEN type of profound and 
multiple learning difficulties were most likely to be absent from school in 2014/15; these pupils missed 
14.2% of sessions. 
 
 
 

 

 

 

Exclusions of pupils with SEND 

 
 
 
 
 

5.58% of pupils on SEN support received one or more fixed period exclusion in 2014/15 compared to 6.32% 
of pupils with statements or EHC plans and 1.29% of pupils with no SEN.  
 
Pupils with primary type of need ‘Social, emotional and mental health’ (SEMH) had the highest 



percentage of enrolments with one or more fixed period exclusion in 2014/15 at 6.38%. 
 
 
 
 
 
 

Expectations of pupils 
 

National, historical data, identifies GCSE grades achieved from different starting points, which 
helps us to see the amount of progress children make and these are grouped into quartiles. 

 

Below Lower 

Quartile 

 

Lower Quartile 
 

Median Quartile 
 

Upper Quartile 

0-25 26-50 51-75 76-100 

 

The Median Quartile determines ‘expected progress’ and the Upper Quartile (UQ) determines the 
highest achieving pupils’ progress.  We look at each child’s starting point at The Collett School to 
determine expected progress and the upper quartile for individuals’ ‘outstanding’ target setting. 

 
 

 
GCSE grades attained according to quartiles 

  Below Lower 

Quartile 

Lower 

Quartile 

Median 

Quartile 
Upper 

Quartile 

 
 
 

End of 
KS2 
level 

‘W’ N/ up to 
Ungraded 

N/ 
Ungraded 

N/ Ungraded 
N/ 

Ungraded 

NC1 
N/ up to 

Ungraded 
N/ 

Ungraded 
N/ Ungraded GCSE F 

NC2 
N/ up to 

Ungraded 
GCSE G GCSE F GCSE E 

NC3 N/ up to 
GCSE F 

GCSE E GCSE D GCSE D 

NC4 
N/ up to 
GCSE E 

GCSE D GCSE C GCSE B 

NC5 
N/ up to 
GCSE C 

GCSE B GCSE B GCSE A 



 

 

 

The tables in the Transition Matrices and the Progression Materials collectively identify why there 

are different expectations of pupils dependent on their differing attainment at the same age.  
Starting points for gathering attainment data is usually at the end of a key stage (ie. Year 2, Year 
6, Year 9 and Year 11). 
 
We baseline test all our pupils and use existing data from previous schools to determine their ‘starting 
point’.  These ‘starting points’ are re-baselined at the ends of key stages to ensure we set the right 
expectations of progress for each pupil. 
 
As such, we are able to determine the value added by the school, comparing the expected progress 
from the child’s starting points, to their end result. 
 

   Equivalency in levels of assessment 
 The reckoning of the levels in the Equivalency in Levels chart below have been determined by 

information from the DfE, Ofqual and Fischer Family Trust as well as researched information by 
The Key Education. 

 Page 24 of the Department for Education's (DfE) guidance on attainment explains that the 
expected standard, or scaled score of 100, "roughly" equates to level 4b. 

 DfE and Ofqual (the examination regulator) have said that the new Grade 9 will be higher than the 
current A* grade. 

 DfE and Ofqual have said that the new grade 5 will incorporate the top end of current Grade C and 
the lower end of current Grade B 

 DfE and Ofqual have said that the bottom of new Grade 1 will align with the bottom of Grade G. 

 DfE and Ofqual have said that the bottom of new grade 4 will align with the bottom of old grade C. 

 The concept of expected progress between KS2 and KS4 implies an equivalence between the old 
GCSE grade C and NC Level 7. 



 

End of KS1 APS Levels and baselining children. 

  

 
 
 

 

 

Key stage 1 point scores for pupils below level 1 for all subjects 
 
 

Key stage 1 point scores for pupils below level 1 for all subjects 

Teacher assessment Point score equivalent 

W – Working towards L1, but not on P scales 3 
P8 2.75 
P7 2.5 
P6 2.25 
P5 2.0 
P4 1.75 
P3ii 1.5 
P3i 1.25 
P2ii 1.0 
P2i 0.75 
P1ii 0.50 
P1i 0.25 

 
 

Allocating points to pupils below the level of the test in this way means that when we calculate prior 
attainment groups, there are six P scale assessment groups that cover those who average broadly at 
the equivalent of P1-3, P4, P5, P6, P7 and P8. This has been done to keep pupils with similar prior 



attainment together, allowing like-for-like comparisons to be made of their progress whilst keeping 
group sizes large enough to ensure national averages are robust. 

 
 

Prior attainment groups 

This process described above created 24 prior attainment groups that pupils have been allocated to 
depending on their key stage 1 results. 

Schools can use the table below to see which prior attainment group a pupil will have been allocated to 
depending on their key stage 1 average point score and what the national KS2 averages for each of these 
groups was in 2017 by subject. As described earlier in this guide, a pupil’s progress score is the 
difference between their own key stage 2 result and the national average KS2 result for their prior 
attainment group. 

 
 

Prior 
Attainment 

Group 
(PAG) 

KS1 average 
points score 

Average KS2 
Reading 
Score for 

PAG 

Average KS2 
Writing 

Score for 
PAG 

Average 
KS2 Maths 
Score for 

PAG 

1 >0 to <1.75 
61.99 61.71 61.99 

2 >=1.75 to <2 
67.39 66.72 67.38 

3 >=2 to <2.25 
71.27 71.08 71.18 

4 >=2.25 to <2.5 
74.24 74.19 74.36 

5 >=2.5 to <2.75 
78.14 77.85 78.76 

6 >=2.75 to <3 
81.33 80.07 82.07 

7 >=3 to <6 
83.85 82.63 85.38 

8 >=6 to <9 
86.81 85.31 88.74 

9 >=9 to <10 
89.97 88.43 90.93 

10 >=10 to <12 
94.14 92.20 95.05 

11 >=12 to <13 
96.43 93.96 97.66 

12 >=13 to <14 
98.16 96.62 98.66 

13 >=14 to <14.5 
99.49 98.41 100.28 

14 >=14.5 to <15 
101.03 99.30 101.49 

15 >=15 to <15.5 
101.95 100.95 102.38 

16 >=15.5 to <16 
103.86 101.97 103.16 

17 >=16 to <16.5 
104.07 102.45 104.62 



 

 
 

The points allocated to P scale assessments are detailed below: 

 
P scale teacher assessment for pupils below the 

level of the test and below pre-key stage 

standards – at key stage 2 

Points (below the scaled 

score range) 

P1i to P3ii 59 

P4 61 

P5 63 

P6 65 

P7 67 

P8 69 

Pupils below the pre-key stage standard but not on 

P scales 

71 

 
 

 Interpreting a school’s progress scores 

Individual pupil level progress scores are calculated in comparison to other pupils be presented as 
positive and negative numbers either side of zero. 

 A score of 0 means pupils in this school, on average, do about as well at key stage 2 
as those with similar prior attainment nationally. 

 A positive score means pupils in this school on average do better at key stage 2 than 
those with similar prior attainment nationally. 

 A negative score means pupils in this school on average do worse at key stage 2 than 
those with similar prior attainment nationally. A negative score does not necessarily 
mean a school is below the floor. 

For example, a school with a mathematics progress score of -4 would mean that, on average, 

18 >=16.5 to <17 
105.69 103.05 105.58 

19 >=17 to <18 
106.91 104.49 106.10 

20 >=18 to <19 
108.35 105.32 107.48 

21 >=19 to <20 
109.39 106.54 108.78 

22 >=20 to <21 
110.48 106.76 110.72 

23 >=21 to <21.5 
112.80 109.71 112.07 

24 >= 21.5 
116.59 111.86 115.52 



pupils in this school achieved 4 scaled score points lower in the key stage 2 mathematics test than 
other pupils with similar prior attainment nationally. For all mainstream pupils nationally, the 
average progress score will be zero. 

 
 

Percentiles Reading Writing Maths 

Top 5% 4.4 and above 3.8 and above 4.4 and above 

Next 20% 1.8 to 4.3 1.6 to 3.7 1.8 to 4.3 

Next 15% 0.8 to 1.7 0.8 to 1.5 0.7 to 1.7 

Middle 20% -0.5 to 0.7 -0.3 to 0.7 -0.6 to 0.6 

Next 15% -1.4 to -0.6 -1.3 to -0.4 -1.7 to -0.7 

Next 20% -3.8 to -1.5 -3.9 to -1.4 -4.2 to -1.8 

Bottom 5% -3.9 and below -4 and below -4.3 and below 
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